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This module 18 one of a series of 100 performance-based
teacher education (PBTE) learning packages focusing ugon
specific professional competencies of vocational teachers The
competencies upon which these modules are based were iden-
tified and verified through researoh as being important to suc-
cessful vocatianal teaching at both the secondary gnd post-

secondary levels of instructon The modules are suitable for

the preparation of teachers in all occupational areas

Each module provides learning experiences that integrate
theory and application, each cuiminates with criterion refer-
enced asssssment of the teacher's perférmance of the spec-
Hied competency. The materials are-designed for use by indi-
vidual or groups of teachers in- training working under the
direction and with the assistance of teacher educators acting as
resource person$ Resource persons shoufd be skilied in the
teacher competen%gemg developed and should be thor-
oughly oriented to PBTE cdncepts and procedures in using
these materiais

The design of the materials provides considerabie fiexibility for
planning and conducting performance-based preservice and
inservice teacher preparation prOﬂ::ms to meet a wide variety
of individual needs and interests materials are interited for
uss by universities and colieges, state departments of educa-
tion, post-secondary institutions, local education agencies, and
others respcnsibie for the professional’ deveiopment of voca-
tionai teachers Further information abbut the use of the mod-
-ules in teacher education programs isscontamed i three re-
lated documents Student Guide to Using Performance-Based
Teacher Education Materiais, Resource Person Guide to
Using Pefformance-Based Teacher Education Materials and
Guide to Implemantation of Performance-Based Teacher
Education.

The PBTE curricuium packages are products of a sustained
research and development effort by The Center's Pro&ram for
Professional Development for Vocationai Education Many in-
dividuals, institutiong, and agencies participated with The Cen-

. ter and have made contributions to the systematic develop-*

ment, testing, revision, and refinement of these very significant
training materials Over 40 teacher educators provided input in
‘deveiopment of initial versions of the moduies, over 2,000
teachers and 300-resource persons in 20 universities, colleges,
‘and post-secondary institution$ used the materials and pro-
vided feedback to The Center Yor revision and refinement
Spectal recognition for major indvidual roles in the dlrecﬁn,
development, coordination of testing, revision, and refinement
of these materials 1s extended to the following program staff
James 8. Hamiton, Program Director, Robert E Norton, As-

3

sociate Program Director, Glen E. Fardig, Specialtst; Lois Har-
rington, Program Assistant, and Karen Quinn, Program Assis-
tant Recoggmon 18 also extended to Kristy Ross, Teghnical
Assistant; Joan Jones, Technical Assistant; and Jean ‘Wisen-
baugh, Artist for thelr contnibuticns to the final refinement of
the materiais. Contgibutions made by former program staff to-
ward developmentfll versions of these materials are also ac-
knowledged Calvin J Cotrell directed the vocational teacher
competency research studies upon which these mgdules are
based and also directed the curricylum development effort’
from 1971-1972 Curtis R Finch provided leadershm fbr the

- program from 1972-1974

Appreciation i8 also extended.to ali those outsi& The Center
(consultants, field site coordinators, teacher educators,
teachers, and others) who contributed 80 generously in various
phases of the total effort Early versions of the materials were
developed by The Center in cooperation with the vocational
teacher education facuities at Oregon Stite University and at
the University of Missouri-Columbia Prehminary testing of the
materials was conducted at Oregon State University, Terple

Unwersity, and University of Missouri-Colum

Following preliminary testing, major revision of ali materials
was performed by Center Staff with the assistance of numerous
consultants and visiting scholars from throughout the country

Advanced testing of the materials was carried out with assid-
tance of the vocational teacher educators and students ohCen-
tral Washington State College, Cplorado State University, Ferris
State College, Michigan, Florida State University, Hoiland Col-
lege, PE I, Canada, Oklahoma State University, Rutgers Uni-
versity, State University College at Buffalo, Temple University,
University of Arizona, University of Michigan-Fiint, University of
Minnesota-Twin Cities, University of Nebraska-Lincotn, Univer-
sﬂ* of Northern Colorado, UAiversity of Pittsburgh, University_
of Tennessee, University of Vermont, and Utah State Umversnty

The Center 1s grateful to the National institute of Education for
sponsorship of this PBTE curricuium development effort fromh
1972 through its complietion Appreciation 18 extended to the
Bureau of Occupational and Aduit Educatidn of the U.S Office
of Education for their sponsorship of training and ativanced
testing of the materials at 10 sites under provisions of EPDA
Part F, Section 553 Recognition of funding support of the
advanced testing effort is aiso extended to Ferris State College:
Holland Coliege, Tgmple University, and the University of
Michigan-Fiint )
Robert & Tayiog,
¢ Director e
- The Center for Vocational Education

2

. THE CENTER FOR VOCATIONAL EDUCATION
v e Une $10e0 hnmarsits 980 %ondy Rosd Conmmima One 4177

ro.
The CentetAfor. Vocationat Educations mission is to
‘ increase the ability of diverse agencies. institutions, and
organizations t0 solve educational problems relating to
individual career planning and preparation The Center
fuifills its mission by
o Generating knowiedge through research
« Deveioping educational programs and products
« Evaluating individual prégram needs and outcomes
« instailing educatfonal programs and products
o Operating information systems and services
e €onducting leadership development and training +
programs :rv

-

AA
. VIM
AMERICAN ASSOCIATION \
FOR VOCATIONAL
INS CTIONAL MATERIALS
. Engineering ter .
Athens, Georgia 2 !

The American Association for Vocational Instructional
Materials (AAVIM) is an interstate organization of univer- .
. sities, colleges and divisions of vocational education de-
voted to the improvement of teaching through better in-
formation and teaching aids '
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- INTRODUCTION.

Some information is just good to know—it en-
riches our lives. However, in vocational education,
much of what is taught is knowledge thatis applied
to daily living.'We do not teach the riymung pattern
of an Elizabethan sonnet; ratfiér, we teach the
proper meal patterns to maintain a healthy body.
We do not tgach the’ contributions made by

.Leonarflo da Vinci to the fieid of art; rather, we
teach the rotation of.crops fér the preservation of
productive sojl. We are a practical, applied field.

Beingin an applied field means that tbe informa-
tion we teach has to be'taught so that the behavior
of the learner changes. It1sn't enough to teach just
the principles of daily dietary needs The students

- should be"se committed to these principles that
they eat balanced meals As you knbw, obesity

" and poor nutrition are national health problems,

" people are not utihzing the informatron they pos-
sess

Many employees lose their jobs because of care-
less personal habits (for example, being late to
work), and not bacause they are iInadequate at the
skills required on the job These employees know
whattheir working-hours are, and are skilled in the
tasks required Yet, they fail to hold steady em-
ployment. Many theorists attribute thus gap be-

- tweeh what"is known and what is practiced to the
valuing aspect of human behavior. As vocational

educators, we have not adequately prepared sgme.

employees to value promptnessin personal habits

i

in the case of poor nutritional habits, we haye not(

- taught them to value optimal heaith.

In education, objectives reflecting this. valuing
aspect of human behavior involve feelings and
attitudes that are part of human' personality.
Educators classify such objectives inthe "affective
domain” of learning. Krathwohi and others white
that this feeling aspect of huiman behavior I8 ex-
pressed through our “interests, attitudes _appreci-
ations, values, and emotional sets osbidses.” As in
the knowledge area (the cognitivetdomain), au-
thorities in the field of affective education contend
that there are different levels of feelings—from a
simple awareness stage to a deep-seated outlook
on #fe.

. Can teachers develop instructional objectives
that deal with students’ attitudes gnd feelings™ Is
there any way to evaluate the achievement of such
.objectives? There are- many ‘arguments for and
against the evaluation of objectivesin the affective, -
or feeling, domain ,But, if such student perfor-
mance objectives are stated in program plans,
then the degree of students’ achievement of these
objectives needs to be assessed. In this medule,
yoy will learn the techniques for evaluating stu-
dent affective performance, y,ou will develop items
and/or devices for assessing studen} affective per-
formance, and you will have an opportunity to
apply what you have learned in an actual school
situation - ~

Sha il Idmp,,,_
ﬂ\«.“ﬁ‘o -
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. ABOUT THIS MODULE

: Ob]eceﬁ

1. After completing the r
knowledge of the rati
sessing student aff
Experience 1)

ired reading, demonstrate
le and techniques for as-
tive performance (Learning

2 After completing the reqijred readmg, construct five

different types of evaluatisp items and devices to
assess achievement of a givén.affective student per-
,formance objective (Learning Expetience II)

Resources , .

A hist of the outside resources which supplement those
contained within the module follows Check with your
resource person (1) to determine the availability and the
location of these resources, (2) to locate additional ref-
erences in your occupational specialty, and (3) to get
assistance in setting up activities with peers or observa-
tions of skilled teachers, if necessary Your resource
persOn may also be contacted if you Have any drfficulty
with directions, or in assessing your progress at any
time

Learning Experience | .
Required .
Reference Krathwohl, David R. Benjamin S
Bioom, and Bertram B Masia Taxonomy of Educay

W
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~
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.
-
*
L
’
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L
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v
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tional Objectives, Handbook II: Affective Domain. -

New York, NY: David McKay Company, Inc, 1964.
Optional

Refsrence Eiss, Aibert F. and Mary Blatt Harbeck.
* Behavioral Objectives in the Affective Domain.
. Washington, DC. National Science Supervisors As-

8ociation, 1969

Reference Bloom, Benjamin S., J. Thomas Hast-

ings, and George F. Madaus Handbook on Fdrma-

tive and Summative Evaluation of Student Learning.

St Louis, MO. McGraw-Hill Book Company, 1971.

Reference Mager, Robert F. Developing Attitude

- Toward Learning Belmont, CA” Fearon Publishers, )

Inc, 1968 \ .
Aresource person and/or peers wnth whom you can
discuss the readings.
Learnlng Experience ||
Optional : .

Reference Indiana Home Economics Association.
Evaluation in Home Economics West Lafayette, IN,
IHEA, 1964

A resource persgn and/or peer to review the evalua-
tion devices a tengs you construet
Learning Experience IiF
Required ’ .
An actual s¢hool situation in which you can assess
student aftective (attitudes) performance ot
A‘resource person to assess your competency in
assessing student affactive (attitudes) performance

.‘ oy

L]

This module covers performance element numbers 142, 149, 156, 158
160 from Calvin 4 Cotrell et g/, Moow Curricula for Vocational and
Technical Education Report No v {Columbus. OH The Center for Voca-
tional Education, Tha Ohio State University) The 384 elements in this
document form the reaeurcn base for all The Cantar's PB¥E module
development
. - .

For information about the general organization 4f gach module, general
procedures for their use, and tarminology which is common to all 100
modules, 58e About Using The Center's PBTE Modules on the inside_
back cover



OVERVIEW

g Experience

£
c
—
c
D




/

Activity

-

fqllowing information sheet:

For information on the rationale for assessing: student achievement of
affective performance objectives, and the techniqlies fordoing so, read the

.
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ASSESSING STUDENT AFFECTIVE PERFORMANCE

There is more to learning than simply acquiring
a fund of knowledge. Students in vocational edu-
cation, of course, need to know facts, data, and
procedures, and they'must also be able to perform
the skills of their occupation. But, a good program

of vocational training should also aid students in .

developing a set of attitudes and a system of values
about themselves and their work that will help
them become competent and satisfied occupa-
tional workers. Vocational teachers need to plan
for student attitude change (1 e, develop objec-
tives that concern attitudes, feelings, and values),
and then they must determine whether those ob-
jectives have indeed been achieved *

When we speak of attitudes, we refer to a per-
son's system of beliefs, values, and tendencies to
act in certain ways. If students believe that their
occupation has opportumty for growth and ad-
vancement, and thatt is better than other occupa-
tions, they will tend to come to your class on time,
pitch right into their assignments, apd look for
additional things to do

Networks or groups of related attitudes, beliefs,
and feelings form a person’s values. Values are
ideas of worth, of whatis “good” and “bad "If your
students value cleanliness and order, they will help
keep the vocational laboratory clean and orderly

Attitudes, feelings, and values are an important
part of learning This part is often caled the “affec-
tive domain” of learning. Instructional objectives

‘ i
.acceptance | V ,/

dealing with
the laarning
of attitudes
and values
are called
"affective ob-
jectives. Qb-
jectives in
the affective
domain
"emphasize
a feeling
tone, an
emotion,ora | 3
degree of :

or rejection !

Affective qQbjectives are not all of the same order,
or level, however. Sdme aspects of attitudes and
values may be described as weak, slight, or Super-
ficial. Persons also may hoid some attitudes and
values that are deep-seated, strong, and personal.
Krathwohi et al. classnfy these degrees of feelings
ino the categories shown in Figure 1

As a vocational teacher, you will probably want
to develop objectives at all of the levels of the
affective domain.? Some objectives may simply be
at the awareness level ("the student is aware that
dental auxiliaries should be courteous to pa-
tients”) Others may be much higher (“the student

1 David R Krathwohl. Benjamin S Bloom, and Bertram B Masia.
Taxonomy of Educational Objectives, Handbook 1 /Aﬂocnvs bomain
(Now York, NY David Mcxay Company, Inc, 1964)

. ‘2'3 gain skill in developing student porformance objectives in_ the

tive area, you may wish to refer to Module B-2. Develop Studen,
Perfdrmance Objectives t

A

5
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3 David R Krathwohi Benjamin S Bloom and Bertram B Masia Taxonomy of Educational Objectives, Handbook 11 Affective Domain (New York
NY David McKay Company Inc 1964) ! .
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goes out of his/ her way to.assist other students ins
the class withttheir work")

Notice that attitudes and feéllngs cannot be ob-

rved directly—ndBody has’ever actually seen or.

hotographed an attitude. The: only indication of
an attitude or feefing is some torm of behavior—
what the person does or says. Therefore, when you
are writing affective objectives, you should use.
action verbs that describe the kind of student be-
havior you are looking for, i.e.¥he evidance of the
- desired attitude or value. *

You can select action verbs such as those in-

, cluded in the list that follows. These verbs cover

affective behaviors in the lower, intérmediate, and
higher levels of the affective area of learning.

selects visits _
participates objects

chooses. argues - .
challenges submits

attempts praises

seeks defepds

persists tries

asks rejects

joins " * accepts

organizes ~ cntitizes ~
evaluates ’ suggests

. supports recommends
shares promotes
volunteers conforms
differentiates ssociates with
1assists helps’

attends listens

comples |, discusses
practices compares

The actions such as the ones listed above should
be organized and used at the appropriate level for
the students involved. For example, you'can't ex-
pect students to become enthusiastic abgut a par-
ticular computér progeam until they understand
what it can do in terms of solving complex prob-
lems and saving tirhe and effort. First, they must be
moved to the stage of awareness. Then they will be
-ready to accept and, perhaps, value this new idea.

In another example, using the action verbs
above, students who are committed to a certain
occupational specialty usually (1) join the student
vocational organization, (2) participate at meet-
ings and other functions, {3) volunteer for commit-
tee assignments, and (4) generally promote the
activities of the organization. These behaviors are

)all evidences of achievement of ob;ectlves in the
affective area of learning

There is much controversy in education over the
issue of evaluating achievemént of affective objec-
.tives, especially it a grade is involved. There are
really three positions being taken. one is that the
school has no right to teach attitudes or values and
judge a student on how he or she feels about
something—this is the resporisibility of the home

‘

and church. Another position is that it is all right to
judge students on how they feel, providing you
judge students as 3 group (a class) and not as
individuals within the group. The third position is
that affective objectives are a legitimate part of the
instructional program, and as slich, student f§ro-
gress in achieving these objectives should be re-
ported. In many schools, administrative policies
control this issue.

It is'very important in assessing affective be-
€ havior that the privacy and personal concerns of
students be safeguarded._You are asking persons
to reveal themselves to you, and you must take
care to respect their feelings. The students' re-
sponses to assessment procedures must be held
confidential, and your knawledge of their feelings
and emotions must not be used against them.

In the cognitive (or knowledge) domain, we cart
give paper-and-pencil teSts to assess student
achievement of learning,.and we can ask oral
questions.* In the psychombdtor (or skill) domain,
we can ask students to perform a skill, and we can
observe them as they perform.5 But, how can you
truly know whata studentis feeling, or not feeling?
The assessment of student achievement of affec-
tive performance objectives is a very difficult task
because wae tend to hide our feelipgs or express
only socially
acceptable
ones. Ify for
example, the
objective I1s
for the stu-
dent to ex-
hibit en-
thusiasm for
the course,
and the stu-
dent is aware
of the objec-
tive, it is rela-
tively easy
for him/her
to appear
enthusiastic—whether this JS genuine or not. For
this reason, some teachers do not make their gffec-
tive bbjectives public. However, this is not recom-
mended practice. Teachers shodld not have a

“hidden agenda” by which they are ;qumg stu-
dents. A few suggestions for items and devices
that can be used for assessing achievement of
affective objectives follow.

= 1

4 To gain skill in assessing student cognitive performance. you may
wish to refer to Module D-2, Assess Student Performance Knowiedge

5 To gain skill In assessing student psychomotor performance. you may
wish tq refer to Moduie D-4. Assess Student Performance Skilis®

10 S
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fssessment Items and Techniques

An essay item ¢an be constructéd so that 1t
requires a student to describe feelings or beliets or
commitment toward‘sométhing.lf our objective1s
“to cause students ta become committed to action
(valuing level) regarding the advantages of obtain-

* ing a technical education,” an essay item may be
appropriate, provided it requires students to re-
spond bevond the knowledge level—beyon§ sim-
ply knowing the advantages An example of such
an essay item follows. ‘

-

A month ago, we studied the advantages of enroll-
1ng In a technical education program after com-
pleting this course What steps, if any, have you
taken toward enrolhing or apply/ng for admission

to a vocatfonal school? c '

if ‘a student can't describe a single action taken

- (e.g., talked with my parents, wrote for admissions
information, am earning money, etc ), you can infer
that he or she has not gone beyond therecewving or
awareness level.

A case study or problem-solving item can also
# be used to evaluate achievement of affective objec-
tives. Let's say one objective involves sharing thé
responsibility of keeping the laboratory ciean-This
objective could be stated at an affective level by
requiring students to respond positively to, and
perhaps even value, a clean, orderly, and safe labo-
ratory Let's saythatyou, as the teacher, wantsome
assurance that the students are committed to the
objective before they actually participate in the
laboratory. You could give students the following ,
problem-splving item

You are using a blow torchn the welding area of
the shop Youlook up and see thatthe bell for class
dismissai will ring in five minutes What are you
going to do the iast five minutes before the bell
rings? ' ,
»
-

/ . 1
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if the student mentions orfiy turning off the blow
torch and picking up his/her books for the next
“class, you couldvquestion whether he/she values a
clean, orderly, and safe laboratory.

Another assessment-teéhniqde for obtaining In-
sights into a student’s achievement.n the affective
domain 1s the structured interview. The structured
interview is held on a one-to-one basis in private,
but it 1s carefully organized to be sure that the
student has an opportunity to express his/her at-
titudes and feelings on fredetermined questions.
For example, if you and your students decide that
an.objective they want to achieve 1s “to contribute
to the ‘community,” then a structured interview
may be appropnate, The structured interview 15
conducted with one student at a time arld 1s re-
corded. {Someteachers use atape recorder for this

_purpose ) In preparation for the interview, you
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» .
need to construct a set of. questions or problems to
which you want the students to respond Some of

. the itemsthatmtghtappear onyour question sheet

for the structured interview for this affective objec-
tive follow ¢ .
¢ Did you contribute any of your time, money,
and talents for a community project? ‘

o Ofd you help any of your neighbors? -

e Did you use any of your work skills to help

J someone In need?.Was 1t free of charge?

The unstructured Interview 1s another tech-
nique that can be used to evaluate achievement of
affective objectives In effect, this 1s simply a con-
versation between you and the student in which
you bring up thé topics that you want the student
to talk about This technique &ould be used to
evaluate the objeglive mentioned above You
would not have tM® written hist of questions to
follow during the interview; but you would stil
record the jntetview In an unstructured interview,
you will want the student to know the purpose of
the interview and will assist the student m expres-
sing his/her feelings If a student s unable,to ex-
press his/her feelings during thistype of interview,
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you may wanf to try another\ty otf. evalu‘atton

techpique.” -

An oral examination coul¢ bewus to evalugte :

student achg‘qvembnt of affective objectlves ‘within™ .

the classroom or. 'abora(ory setting'.You will need
to be very ¢afetful in your ch0|ce of Questions be-
cause expressions ot tBelings caf ecomewncon:
trollable. If you Rave ah?aﬂgcﬁve‘&)jectwe inwhich
stu ents learn to ‘evaluate-their on-the-job pro-
gfess;” an oral examination would be art effective
means of judging student achievement, providing
the students have been on the job long enougp to
realize their progress. .

Many teachers ask questions during their telich-
ing; but this use of questioning 1s not an oral
examination. Rather, it is a teaching technique
When an oral examination is used for evaluation
purposes, you should write out the questions be-
forehand and record fh wniting or om tape the re-
sponses made by studénts .

There are many types of attit scales that can
be developed to assess stude ievemment of
affective performance objectives. type is a
rati’ng scale In which students are asked to rate
how strongly they feel abou} a statement, from
“strongly agree” to "strongly dnsagree If you are
frying to teach the concept that “the customer I1s
always right,” you may want to construct an at-
titude scale such as that in Sample 1

"Another form of attitude scale that could be used.

to assess achievement of student affective objec-
tives is called a semantic differential scale. Stu-

L

A

dents are asked tG+ate, accordi ng to Iheur‘féelmgs
two opposing words or ideas. If a student objective
15 centered on apprecuabﬁn of the value of listen-

- Ing"to the livestock market report,”+thgn a scale

suph as that shown in Sample 2 couldibe used.
*" A checklist fag recording observations of stu-

dents while at school and onthe job is an excellent -
evaluation {gehnique for assessing student affec-

tive performance You may need to locate or de-
velop several checklts, because. each checklist

'

should focus upon a specific objective K one of .

the objectives is’ for students to value being on




SAMPLE 1

RATING SCALE

N

@ Y . ., . -

time, then the use of a checklist such as in Sample
3 could assist you 1h assgssing the student s p&r-

- formance.

_The ‘approac'h"and techmiques you select wull
depend iargely upon the particular objectives and

behavior you wish to evaluate You may want to”

give an at-
titudinal pre-
test, you may
want to plan®
to use more
than.qne
type of
evaluation
" device for,
each objec-
tive, or you
may decide
to uszgan at-
titudinal
checklist at
varpus times

b

.. .. P corieiiaiees SA A N oo
‘2 I'd'telta customer he Or s’he was wrongeven though | mnght .
‘notakeasale....................... P .

SAMPLE 2 L | : ‘
SESMANTIC DIFFERENTIAL SCALE - . "~ - =~ .. -
- Worhwhilé - - - <+ - — — Useless o

T 1234567 - - .o
. Timely - - - - - —'- ~Dated ‘ B . e
: e 1.23%%:56 75 , » 4.
v ! ol . * R 2 v . )
4 _." P . : [
Y

throughout the yéar ggor example, if you are in-

terested in how students’ attitudes toward beinga

typist changed between the beginning ard the end
,f a typing goursj you woufd probably use a spe-
cially designed dttitudinal test on a pretest and
post-test basis

- In d@nother situation, you may want to assess
students’ progress toward acquiring positive wqrk
habits while they are employed.in a cooperative
education.work setting In this instence, you may
have developed-an attitudinal checkhst covering

items such as employer-employee’retitions, punt-.-

tuality, grooming and dress, and‘asked the on-the-
job instructors to periodically rate the students
using thus

Many affective ob)eCtlves can - be assqssed'

through more informal meahs such as observation
of work habits, analysis of comments made by the
students; etc The main point to remember™s that
you should select the most appropriate tech-

nique(s) to assess achievement of the objecttve of

concern

- 7
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e MSAMPLE 3

9. . Y
\' ' /
t v
- L 4
BN S ' . :
é . . v
.o . . . .
A . ¢
' . ’ For further msnght into. the assessment of student affective performance
, Optional you may wish to read Eiss and Harbeck, Behavioral Objectives in the
Activity .Affective Domain, pp 18-22 and 32-41; Bloom, Hastings, and Madaus,
' '* Handbook of Formative and Summative Evaluation of Student Learning,
s pp. 235-244, and Mager, Developing Attitude Toward Learning. «

¢ " " > N .~
To familiarize yourselfwith the affective taxonomy, read Krathwohl, Bloom, -~ ¥
Activity and Masia, Taxonomy of Educational Ob/ecl/ves Handbook Il. Affective
, ) Domain, pp. 176-185. .

"@: . , b ’ : "

/ You may wish to arrange to meet with your resource person and/or peers
I who are also taking this module. At this meeting, you could (1) discuss
Optponal further the concepts presented in the reading(s), (2) review existing affec-
Actavnty tive objectives located in curriculum guides, textbooks, task analyses, etc.,
.or (3) attempt to generate affective objectives at a variety af levels for your
service area and/br occupational spzcialty
v »

14




"« The following item$ check your comprehension of the material in the
information sheet, Assessing Student Affective Pdrformance pp. 8-12,
and in the Krathwohli et al. reading.

i -~
i - -~ rr N ®

¢

-~

‘»

SELF-CHECK
. Matching: .

inthe left-hand column are ﬁve descriptions of evaluation devices or items. In the right-hand column arg
fhe names$ of seven.evaluation devices or items On the line to the left of each description in Column A,
write the letter of the term i Column B that b#st matches the description. -

L]

'Column A Column B

—— 1. tecords observed affective behaviors A. Rating Scale

- 2. students indicate how strongly they feel about a B. Structured Interview

- sta;eyent C. Oral

— 3. students state in writing how they would respond or

. reacttoa particular situation | ’ D. Essay Item .
 ——4. student is i asked a planned series of questions in E. Problem-Solving Item
- private - .F. Checkilist
'__ﬂs, stydents |nd|cate how they feel about two opposing - G. Semantic Differential Scale ~ X
words or ideas ?
¢ 4 '
). Essay: "~ :

The followjng items require a $hort essay-type response. Please explalj fully, but briefly, and make Sure

+ Jyou respond to all parts of each item -

1. You have just been introduced to the concept of affective performance objectives in vocational
« education. Do you believe that they have a place in vocational education? Is it possible to “measure” T
teelings? Explain your position in writing, including at least two justifications for your position.

» 1:) \‘
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2. Write an affective student performance objective in your occupdtional specialty, and indicate the
level of the affective domath to which-this objective belongs. : ~
\ ) S ) . ‘ - [
. N \ / ‘
LN . .
. >
] -‘ . N ] r ¢
1
’ ' . . %
’ t ! ) ,
4 .7 ~ . )
. ~
';—-1""/ N
} i
M -
. <7 .
f ) » \ 7 ’
. L3
~ £ 1 U ) : \‘
. -,
- | '
) .
"ERIC 14 NP
. . . . \ ) M




s

" »
- x ot ' N
- ‘Compare your written responses on the Self-Check with the Model An-
swers given below. For part |, your responses should exactly duplicate the
Feedback model responses. For part Il, your responses need not exactly duplicate the
~J model responses, however, you should have co\ered the same major
points.

‘ | .

.

MODEL ANSWERS

. »
N .

I. Matching: cesstully (e g., they need to value punctual-
. ity, safety, and cooperation)

F ¢ If attitudes- and values are mportant to
A success in the occupation, then vocatiortal
E . . teachers need to develop and assess. the
(B; : achievement of affective objectives.

o Feelings and attitudes are difficult to mea-
. d sure, but we can observe a person’s be-
havior and, to a great extent, determine by
what hé/she says or does what his/her at- .

Il. Essay: ) A ' titudes, values, and feelings are
1. There 1s no one correct answer for this item 2 Check the verb in youfobjective. Does it reflect
However, you should have considered the fol- a feeling or appreciation tone? Is the student
‘ lowing areas simply required to be aware of sometling, or is
he/she required to strongly value it? Look back

o Occupational competency involves more
than knowing facts or being able to per-
form skills. Workers need certain attitudes,
values, or feelings in order to perform sue-

to the listing of verbs on p. 8 of the information
sheet, and atthe material in the Krathwohl et a/.
reading, as a check

@
.
¢

_ LEVEL OF PERFORMANCE: For part |, your tompleted Self-Check should have exactly duplicated the P
model responses. For part I, yoir completed Self-Check should hate covered the same major points as
the model responses It you missed some points or.have questions about any additional points you
made, review the m‘atenaYm the information sheet, Assessing Student Affective Performgince, pp -6-12,
and/or the Krathwohl et a/ reading, or check with your resource person if necessary. - BT

hY

s
-
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. . Learning Experience Il

' OVERVIEW

. You may wieh 10 ead the e i K
Economlq.’pi‘k.y—ﬂ. .
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Aruitoxt provided by Eic:
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Activity  ~

’ Fotintormation.qn the different types 6f evaluation devices and items used

in assessing student affective performance, and on the" procedures tor. -
- i constructing these devices and ltems. read the "following informatior’

shest:

o ¢

S/
N

"

CONSTRUCTING EVALUATION

PEVICES

AND ITEMS TO ASSESS ACHIEVEMENT OF AFFECTIVE

OBJECTIVES .

Achievement in the affective area of learning i1s -
frequently evaluated by the use of devices—atti-
tude scaies and performance checklists. Student
gchievement of affective objecnves can also be
avaluated by usthg items such as structured and.

‘unstructured interviews, orai tests, and essay
nd problem-solving test items. .

y

Generalily, the first step inthe process of evaluat-
ing student achievement of affective objectives 1s
toexaming your unit and lesson objectives to see tf
performance in the affective domatn 1§ involved,
either directly or indirectly Mostvocational educa-
1pon objectives cannot be classified in just one
" lgarning domain. For example, we don't teach
fearners just how to type so many words a min-
ute—we teach them how to be typists.

“The affective aspect of this basically psycho-
2otor objective requires a commitment by the
arner to “try harder,” and is, theretore, classified
as partially in the aftective domain of learning
Thus, look for words In ydur ob)ectlves that imply
standards and values

The second step is to determine what evaluation
technique(s) (devices, items) to use to measure
student progress toward achieving the objec-

tive(s). The third step is to construct the devices
.and items you have selected ’

v
iy

”

i

Types and Construction of Devices and *
Items

Essay items may be used to assess student
achievement of affective objectives in the upper
levels of the affectivg domain—Vaiuing, Organiza-

on, Characterization by a Vaiue or Vaiue Com-

+ plex (see Figure 1 in Learning Experience I). For

example, if some of your students have not regu-
lated their lives.to get a balance between school
hours, working-hours, and rest hours, one of your
objectives might be for students “to realize the’
value of reguratmg hours to meet the demands of
all their activities.”” An essay item that will evaluate
(in ‘part) students’ achievement of thls affective
ob)ectwe foﬂows -

John Combs is enrolled in the,automobtle trans--
mission rebuliding program at Suburban Techni-
cal Center Hé'drives to schoo! where he spends
four hours studying Plan a daily activities time
schedule for John, following the criteria de-
veloped in ctass, and using your own experience
when folfowing the personal plan you“developed
in class Ten points will be awarded for a com-
pleted plan that mvolves all of the criteria *

This essay ltem4could give some evidence of stu-
dent progress toward achievement of the affective
. objective—one can infer that if students write
realis..c plans for “John Combs,” they are proba-
bly hving lives according to the plans they de- .
veloped in class, or.at least may be begmmng to
value the reed for Imng a balanced Infe )

-
SR .
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As you can note; thts essay item states the situa-
tion in the first three sentences The fourth sen-
tence tellsthe students what they are,to do—"plan
a daily activities time schedule " The essay item
then specifies the guides to follow—"criteria and
own gxperience " Lastly, the details for evalufatmg
are stated-— 10 ponntsfor applying allthecriferia

M you have a number of essayitems in a test, you
WI|| need a set of generatl directions in whiCh you
tell students’(1) the length of ime for completing

‘ the.test, and (2).the total value of all items and

“ the test are 80, then A

grade weighting (for.eXample, if the total points on
="76-80, and™B = 70-75.
etc.) If you want themto wgtte their responseson a
separate piece of paper, this information should be’
included Any other information that 1s needed
(e g., "wnite in pencil*y should be specified in the
directions .

The use of, and the rutes for c0nstruct|ng the
essay item also apply to problem- solving or case
study items Like the essay items, problem-solving
1tems can assess the achievemen bjeactives in
the upper levels of the affective gomain—Valuing,

Organization, Gharacterizatio} by a Value or’

Value Complex. Problem-501 tase study items

. call upon students to plack themseies in a

ER

situation, or reactto a sfuation. inwhich their prior
experience 1s réquwed to solve the problem or
evaluate the situation The statement of the item
shoutd desctibe the situation, what the student is
to do, and the end expectations The essay item
duscussed earlier could he weed as follows to
become a problem- solving item

. John Combs 1s enrolled in the automobule trans-
mission rebutlding program at Suburban Yechni-
cal Center He drives to school where he spends
four hours 111 ¢class- He then drives to work where
he spends fdur hours John has bear late to work
three times this week What would you suggest to
.help John solve this problerh 76Ten points will be
awarded f(;a well-conceived ptan

An oral gxamlnatIOn could also be used to as-
sess achievement of affective objectives Oral test

items can be developed for all levels in the affective ~

domain from Receiving (Attending) through
Characterization by a Value or Value Complex. In
using this type of evaluation technique, specia!
‘oare must be taken to avoid embarrassing'the stu-
dent, espemal!y since the student s response will
normally’be made in front of the entire class If one
of the abjectives has to-do with” gettingalong with

A ruiText provided by Eric
a

AN

the on-the-job Instructor,” you could-give the test
in private The question could be stated as follows
-"HoW are you getting along with (on-the-job in-
strugtor's name)?” You may wish to follow yp this
question wrth another quest|0n such as "Why do
you feel this way?" or “What ha$ happened to
make you feel this way?"

.
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Again, theoralquestions should be planned and
written down before the test begins, and possible
student responses should be recorded Since the
question n the previous paragraph could have
either a positive response (“"We're réally getting
alongfing ")or anegative response (.l can'tstand
him " ), the fohow-up questions should be planned
for both types of responses

Attitude scales are an excelfent way of getting
an accounting of 'students interests and feeiings
atall levels of the affectivedomain .(See Samples 1
and 2 in Learning Experience | )" The results of an
attitude scale will give you_an indication of how
students feel However, a disadvantage of any
teacher-made attitude scale is that if 1s so easy for
students to fake their feelings

One form of attitude scale is the riting scale. In
the affective domain. these scales usually have five
ratlngs for each statement, from “strongly agree’
to 'strongly disagree ' Most authorities indicate
that a rating scale should include not less than
three, or more than seven, ratings for each state-
ment Since students need to value an object,or a
job, or a friend, or a teacher. etc , before they can

- strongly agree or strongly disagree, rating scales
are probahly best for the upper levels of objectives
classified in the affective domain, although this is
not a hard-and-fast rule

»




“
Y ’

General directions are needed for the group of
attitudinal statements you want students to rate.
All of the ratings should be located in a horizontal
column eithér before or after each of the state-
ments, as shown in the partial rating scale in
Sample 4. Some authorifies suggest that the se-
quence of the agree/disagree statements should
be scrambled so that students do not establish a
pattern in their ratings. If you decide to do this, be
sure this information is in the difections.

Anbther type of attitude scale is called a seman-
“tic differential technique—~two opposing or 0ppo-
site words or ideas spaced along a line. (See
Sample 2 in Learning Experience |.) It is important
that you select words or phrases that are (1) di-
rectly related to the dttitudes that you are attempt-
ing to measure, and (2) truly opposite to each
_.other, not just somewhat different. If you have a
group of students who warted to learn to be-more
cooperative with people in authority positions, you
might use this technique to see what progress or
achievement they are making. Again, a general set
of directions is needed before you construct the
opposite words (see Sample 5 for a portion of a

~
~

\ ~

T,

© SAMPRLE a

semantic differenitial scale). | —~

.
A :
e 1

3 i

“ﬁée 4

From the examples of these types of attitude
scales, you can probably see how difficult it would
be to translate the results into grades. However,
you can assigf a point value to each space on the
line, with the desired attitude worth six, and the
undesired attitude zero. Adding all the points in
the test and dividing by the number of items will
give you an average score for each student. By
giving a pretest and post-test, and computing the
class average on each, you can determine the.
amount ofattitude change that has resuited from a
unit of work. .

.

in some school systems, teachers must provide
written comments about fhe progress students are
making. You will find that attitude scales can be a
valuable tool to serve this purpose.

An excellent way to develop an attitude scale is
to listen to the words, statements, etc., of your
students which, reveal or refate to their attitudes
and values: write them down on index cards; and
builcithe scalesusing some of these items. A scale
developed in this way will be much more realistic
to the students.

.

BATING SCALE .

==
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Another evaluation device is the ch'oc;kllst. The

- p: checklist can
be used to

record ob-
served stu-
dent be-

* haviorsinthe
affective
domain. This
method of
observing

and record-

. Ing affective
,  behavior pat-

e K . terns over a
N L e 4 v period of
— time is one of

the best techniques foagvaluating achievement of
students. You can record all levels and kinds of

ERI B

Aruitoxt provided by Eic:

—_ — ' Sick - .
W‘“ . = s
S — l‘ .Frown .

—_ - .Dislike . .

affective behavior, such as student inattention,
participatiofl in class discussion, cooperation with
others, or Increased attention to pérsonal appear-
ance.

There are many forms the checkhst could take
In Sample 3 in Learning Expenence I, specific be-
haviors are stated in the left-hand column and the
names of the students would appear in the col-
umns to the right; the date when the behavior is
observed is also recorded. In another type of
checklist, an individual checKiist is developed for

each student to keep a record of his/her own ac-
tions,asint partial checklist shown in Sample 6
You will find that students like to keep a record

of their own behaviars, especially when they have
halped to develop the checklist. These checklists
are also valuable fgr you to have for conferences
with students

2125




There are standardized attitude tests you could
use for obtammg likes and dislikes af students.
You can check with the guidance personnel in
your school to see if such tests have been given to
the studenl?‘."ﬂ s0, you could discuss the results
with the guldance counselor.®

fConstructIng andvkdministering a Test

All of the elements that make a good evaluation
test and/or technique apply to assessing the
achievement of affective objectives. The test must
be valid—do what it is supposed to do. It must be
reliable—do consistently what 1t is supposed to
do. It must be discriminating—reveal true pro-
gress @f students. it must be- comprehensive—
cover the objectives. It must be easy to score.”

It your assessment of student affective perfor-
mance is to be valid, reliable, and fair, you must be
sure that (1) the device or item you select truly
evaluates the learning specified in the objectives,

(2) the rules for constructing the device and/or,

item are followed, (3) an inflexible key I1s developed
prior to administration of the essay, oral, and

problem-solving test items, and (4) the environ-

ment for taking the testand filling in an evaluahon
devuce is controlled ’

in the administration and scoring of the test, the

8. To gain skill in gathering data about your students interests and.

prefersnces, you may wish to reter to Module B— 1, Determine Needs and
interests of Students. and Modules F~1 F-2, and F-3 in Category F
Guidance

7 To gsin skill in the tachniques and procedures for developing, ad-
ministaring, and scoring valid, rehable. and fair teats, you may wish to
refer to Module D-2, Assess Student Pecformance Knowledge

22

\

. ) o
objective is to emphasize fairness to each student.
Here are a few practices that aid in conducting a
fair test. Prepare the test far enough in advance so
that (1) copies can be made for each student, (2)
time estimates can be made for completing each
section andg this information can be added to the
test, (3) directions for completing the different
types of items can be tried out and modified as
needed, and (4) the key for scoring can be made
out. . ’

When the test is administered, create an atmo-
sphere that allows students to concentrate on tak-
ing the test. See that the room is reasonably quiet
and free from distractions, that the temperature is
comfortable, and that the lighting is adequate.
Give any instructions prior to handing out the
tests. Explain the purpose of the test, how it will be
graded, and any instructions not included in the
written directions. You may want to Have students
raise theit hands when help is needed, and then
move in response to their request rather than hav-
Ing the students come to you. '

Some of the evaluation devices, such as the at-
titude checklist, wHl not be filled in or completed in
a class period, but you should still discuss with
students the purpose of the device and how to use
it, and ask for questions if the students are to
check on their own performance.



SAMPLE 6 . y

INDIVIDUAL CHECKLIST ~ .~ -

Dlnuﬁm' Record the date and tnme when behaviof occurs in school n the columns to the nghtof the
behavior statement - . . . SRR - b

.- ) g : Y : .

m -’ : = - : 2 pa— - v
Behavior ‘ ‘Date and Time  * ST
1. Joined in class discussion ......... ’ 1:5
2. Had assignment done on time ... ... ‘ . -
3. Volunteered to do something .. T » ‘ ’ .

{ Optional For further information on selecting and constructing evaluation devices,
\ Activity you may wish to read Evaluation in Home Economics, pp 14-89

/
/ ‘

/
/

Optlonal
Actwaty

case study item, and either a structured interview or an oral tesf to assess

student achievement of the following objective
»

P Construct a checklist, an attittide scale, an essay item, a probliem-solving/

“Student trainees will demonstrate a cooperative attitude toward fellow

workers and supervisors.” .

You may wish to ask some of your peers and/or your resource person to
Optional critique the evaluation items and devices you have developed Discuss the
Feedback suggested changes, and then make any necessary revisions




Aruitoxt provided by Eic:

Feedback

a

- —

After you have constructed your evélyation devices and items, use the
Evaluation Checklist, pp. 25-27, to evaluate your work.
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EVALUATION CHECKLIST |

. P »’ “ - ﬁ. Name '
Dlrocllons' Place an X in the YES or NO box o indicate whether the |tems Date .
and devices met or did not meet each appllcable criterion. If criteria #

15—-23 or 24-31 are not applicable, place an N/A in the YES box.

Resource Person.

Essay {tem

~ o ’ ~ ” ‘
1. The item is worded so responses will reve?student progress toward ach|eV|ng
the objectives. . ... .
. %
2. The iterx'is designed to assess achievgment in the upper Ievels of the affective
3. The item does not call for or allow a simple “yes"” or “no"” responsé .........

4. Specific directions are given that would be helpful to the studentin structu ring an
. ANSWEN L. e e LI

5. The item is wr|tten at the students’ comprehension level /...................
. 8. The pomts to be given for an acceptable response are specified . .. ’ ..

7. Acceptable responses are |dent|f|ed B . e .

’

Problem-Solving Item o “

8. The problem is'stated so responses wull reveal student progress toward achieving
theobjective............0... ... e

,9.5 The problem isdesigned to assess achievementin the upper levels of the affective
CEIBA . ..ottt i i e e e

10. The problem reflects a practical and realistic situation ..... D
11. The problem is wrltten at the students’ comprehension Ie\/el- ................

12. Specmc dlrectlonsgre given thatwould be helpful to the student M structuring an
) answer ................................................ - I .

13. The points to be giggn for an acceptable solution are specified ..............

14. Possible acceptable_selutions for the problem are identified prior to its use .. .

. ™~ .
Oral item o _ . g :
15. The item is worded so responses will reveal student pfogress toward ach:evnng
# the objéctive . ... 1. A Coennnnn e .
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*+ 16. The possible response could not e asimple “ygs,Iagree,"or“no,ldon‘t agree”

’

17. The response.will not be embarrassing for the student to make .... .....

18. Specific directions are planned that would be helpful to the studentin structuring
aresponse ... . .\... .- R Cee e

&

19. Wording of the oral question is at the studertt's level of cornprehension

-

[ "
= 20. Acceptable responses are identified . ... .. ... .. ... .

’

.‘ 21. Points to be gnven for acceptable résponses are specified

22. Possible student responses are identified

ooQoon oo
0oOooo 00 s

" 23 f’ossable follow-up questions are planned
. iy ,
@

Structured Interview ‘ ¢

\
24. The items to be aské&d during the interview will assess student progress toward
achieving the objective . . - N .

4

25. The items for the |'nterview are in a logical sequence . ... ..... ......

. 26. Specific directions are planned tha%would be helpful to the student in respond-
- ing duning the interview . L s C e ce

' 27. Each item is worded at the student s comprehenslon level .
28. A method of recordlng responses is specified
29.’Acceptab|e responses are identified-. -. . . . C e e et

e -
© . 30. Possible student responses are identified .... .. .. .. ........

OO0CcoO0oo oo
oooooo oo

31. Possible follow-up questions are planned ... . . ....

: | 4
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Yes - No
Atﬂtudo Scale a '

-
32 The items on the scale are designed to reveal student progress toward achieving
theobjectnve e e e . .. O

*33. All items are'at the comprehension level of the students S
v
34. Directions are clearly stated and define or describe the ratings to be used ..."""

4 .

OO0 ogod

35. Items are logically sequenced . ......

36. The scale includes at least three, but no more than seven, ratmgs for each~
statement or set of words or ideas .. -

37. Acceptable responses are identified prior to using the device or scale

. 38. The points to be given for acceptable responses are specified .

\ ‘ . * ‘:.5

' /‘ ST
3 v -

Checklist . , ( L

39. items on the checklist are worded so that responses will reveal student progress
toward achieving the objective . e

iy

40. Directions are clearly stated . Cee

-

41, Space is included for the student’'s name and the dateyle behavior occurred °

HiNnIEn

42.‘ltems are logically arranged in the checklist . . . /!\.;. B §
43. Accepta?le responses are identified . . h /}:’77"' SRR "\

N~
. .

==_LEVEL OF PERFORMANCE: All applicable items must receive YES responses. If any item receives a NO
response, review the material inthe information sheet, Constructing Evaluation Devices and items to
Assess Achievement of Affective Objectives, pp 18-23, revise your work accordingly, or check wnth‘your
resource person if necessary
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TEACHER PERFORMANCE ASSESSMENT FORM

Assess Student Performance Attitudes (D 3)

»

’

Name t - .

Dlroetlons Indicate the level of the teacher's accompllshment by placing .
an X in the appropriate box under tHe LEVEL OF PERFORMANCE heading. Date .
If, because of special circumstance®®a performance component was not

. applicable, or impossible to execute, place an X in the N/A box ‘ Resource Person {

LEVEL, OF PERFORMANCE

In developing a test(s) to assess student aﬂective perfor- .
mance the teacher: \. * -
. |dent#éd objectives in the affective (attitudes) area ... D D D

2. identified types of test devices and/or items appropriate ,
for assessing achievement of the performance objectives D ) D D [.:l

-3. develbped each device or item to assess achievemerit of
the identified objectives, including
a. wordihg the item or device so that responses will

_reveal student progress toward achieving the ob)ec-
tve ... . 0 000

.b. developing clear and’concise directions for each type
of test item or device . . . D D D D

c. wording the item or device at the students’ com-
. prehenslon level . e e e D D D D

d. ldentlfymgacceptableresponsesorsolutlonspnorto D D D D

¥ using the item or device

e determining the pomts to be gfverf for acceptable -
tesponses or solutions . D D D D
L

4 developed an essay test item(s) which.

a. is deslgned to assess achievemerit in the upper levels
of the aﬂectwe area . . D D D D

b. does not call” for or allow a simple "yes” or “no”
response . . . 0O 0800

. . c. specifies the points to be given for an acceptable
o8pONSe . v .. . El il D O

" d. clearly specifies what the student s to do and/or what
guidelines he/she shouid follow tn structurmg a re-
SPONSe . nn . b oadg
. sy . S
R
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5 developed a probtem-solving/case study test item which:
a. is designed to assess achievementin the upperlevels
of the affective area . o o

b. retlects a practical, realistic situation .. ..

—

c. clearly indicates what the problemis ... ... L.

d. specifies the points to be giverhfor an acceptable
solution ....... . . . . .
' 6 devetoped an oral test item which:
a. doesnofcallforasumple yes, Iagree or ‘no, Idont
‘agree” regponse . T R
p .
‘b would not be embarrassmg forthe studer)t to answer

\ is desugned to be used n the classroom/laboratory
' setting . .

/ v
- s

d includes follow-up questions for possifle student ré’: [___]
sponses . .. ce o .

e. specifies a method of recordikg studént responses’ K [___]
O ) .

7. developed a structured interview which. / E]
a. mcbudesaloglcalsequenceofquestlonsorproblems

b. specifies a method of recordlng ,student responses [___]

c. is designed to be conducted in a conference settlng L__]
with one student at a time .

d. includes follow;v-up questions for posélh\lle student re- L__]
SPONSE@S . ... .. v ... e e N e
. !
8. developed an attitude scale which: \ [___]
a. includes a logical sequence of items .. .. ‘\\. B
- \
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b. includes at least three, but not more than séven, rat- D
ings for each statement, or set of Words‘or 1deas

c. clearly defines or describes fha ratings to be used D

9. developed a-checklist which. 0
a. includes a Iogncal sequence of items ..

_b: contains spédce for the student s name and the date D
fhe behavior occurred oS
/a "x\.. . . * . .
10. administered the test(s) to Students, including
a, arranging the physical environment so |twas suntable D
for test-taking . . . .

b. explainingtheuseofthetestmanon-threatempgway D

~

c. giving sﬁeciﬁc instructions for how to proceed [:]

d. having all needed testing matenals and supplles D
ready for distribution X ,

»

e. allowing sufficient time for the test to be corﬁpleted D

O 00 000 O 000
000 000 OO0 00

f. ,ansmgering students’ questnoné dlring the test in a D
. manner that did not distﬁrb the total group

9. recording student respoﬁses durmg an oral test_or '
structured interview . . e C D

O
U
O

h. following up on student responses during an oral test
or structured interview . ... .. . .. . ...... D D D D &

¢ ‘

EVEL OF PERFORMANCE: All items must receive N/A, GOOD, or EXCELLENT responses. If any item

aceives 8 NONE, POOR, or FAIR response, the teacher and resource person should meet to determine -

hat additional activities the teacher needs to complete in order to reach competency in the weak -
area(s).

- ' 35 2
33 e
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ABOUT USING THE CENTER S PBTE. =

MODULES

Organization ’
Each module is designed to help you gain competency
in a particular skill area considered important to teach-
ing success. A module is made up of a series of learmng
experiences, some providing background infdrmation,
some providing practice experiences; and otherscom-
bining these two functions. Completing these experi-
ences should enable you to achieve the terminai objec-
tive in the final learning experience ‘The final experience
in each module always requires you to demongtrate the
skilt in an actual school situation when you arean intern,
a student teacher, or an inservice te@cher

Procedures |

Modules are designed to ailow you to individyahze your -

teacher education program. You need to take pnly those
modules covering skilts which you do not alfeady pos-
-sess. Similarly, you need not complete any learning ex-
perience within a module if you aiready haye- the skill
needed to complete it Therefore, before taking any
module, you should carefuliy review (1) the introduction,
(2) the Qbjectives listed on p 4, (3) the Overviews pre-
ceding each learning experience, and (4). the Final Ex-
perience. After comparing your present teeds and com-
petencies with the information you have réad in these
sectnon}s you should be ready to make one of the follow-
ing decisions
e that you do not have the c0mpetenc'es mdncated
and should complete the entire module
e that you are competeglt in.one or more of the en-
abling objectives lea to the final iearning ex-
perignce, and thds can dmit that (those) learning
experience(s)
o that you are already competent in this area, and
. ready to complgte the final learning experience in
order te “test out” .
o that thaumodule is mappropnate,to your needs at
this time

When you are ready to take the final learning experience
and have access to an actual school situation, make the
. necessary arrangements with your resource person If
you do not complete the final experience successfully,
meet with your resource person 4dnd arrange (1) to re-
peat the experience, or (2rcomplete (Or review) previous
sections of 3he module or other related actwities
suggested by your resource person before-attempting to
repeat the final experience

Optlons for recycling are aiso available in each of the
* learning experiences preceding the final experience
« Any time you do not meet the minimum lgyel of perfor-
mance required to meet an objective, you and your re-
Source person may meet to select actwities to help you
reach competency. This could invoive (1) completing
parts of the module previously skipped, (2) repeating
-activities; (3) reading supplementary resources or com-
pleting additional activities suggested by the resource
person; (4) designing your own Iearmng experience, or
(5) completing some other actwvty suggested by you or
fyour resource person

ERI
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' Occupational Specialty

Terminology \

Actual School Siuation . refers to a situation in
which you are actuaily-working*with, and responsible -
for, sacondary or post-secondary vocational students in

a real school An intern, a student teacher, or an in-
serviceteacher would be functioning in an actual school
situation If youdo rfot have access td an actual schoo)
-stuation when you are taking the module, you can com-
plete the moduie up to the final learning experience. You ¢
would then do the final leatning experience later; 1 e,
when you have accegs to an actual school situation
Alternate ActMty or Feedback  refers to an item or
feedback device whick may substitute for required .
tems which, due to spec:al c:rcumstances you are un-

able to cofnplete.

refers to a specmc area of-.

preparation within a vocational service area (e g. the

service area Trade and Industrial Education includes

occupational speciaities such as automobile me-

.Chanucs, welding, and electricity)*

Optional Activity or Feedbdck refers to an item

which is not required, but which is designed to suppile-

ment and enrich the required items in a learning expert- 1

ence ’ N
Resource Person - ; refers to the person in charge %f
your educational program, the professor, instructor,
administrator, supervisor, or cooperating/supervising/
classroom teacher who 1s guiding you in taking this
module o

Student refers to the person who I1s enrolled and
-receiving instruction in a S$econdary or post-secondary
educational institution . -
Vocational Service Area _ referstoamajorvocational

field agricultural education, business and office educa-

tion, distributive educayon, fealth occupations educa-

tion, home economics education, industrnial arts edu-

gcaton. technical education. or tradé and industria} edu-

cation

You or the Teacher refers to the person who is tak-
ing the module ‘ !

Leveis of Performance for Final Assessment

N/A The criterion was not et hecause 1t was not
applicable to the situation, - .
None . No attempt was made to meet the criterion.
although i1t was relavent

‘Poor . The teather is unable to p&rform this skill or
has only.very limited abllity to perform 1t

Fair The teacher is unable to perform this skill in an,
acceptable manner, but has some ability to perform it
Good  The teacheras able to perform this skill in an
effective manner

Excelient The teacher s able to perform thls skillina
very effective manner
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" Titles of The Center's .

Performance-Baqu Teacher Education Modules , ,

Catogery A: Program Planaing, Development, and !vduolon
A-1 Prepare for a Community Survey r~
A-2  Conduct & Community Survey -
A-3  Report the Findings of 8 Community Survey
A-4  Organize an Occupationat Adwisory Committee
A-5  Maintain an Occupational Advisory Committee
A-8 -Develop Program Goals and Objectives
A-7  Conduct an Occupationai Analyss
~A-8 Develop a Course of Study .-
A-9  Develop Long-Range Program Plars
. A-10 Conduct a Student Follow-Up Study
A-11 Evaluste Your Vocational Program

Category B: instructionsl Planning ,

B-1 Determine Needs and Interssts of Students
B-2 Develop Student Performance Objectives

B3 Deveiop a Unit of instruction

B8-4 Develop a Lesson Plan ,

B-5 Select Student Instructional Matenals *
B8 Prepare Teacher-Made instructional Matenals

Category C: inetructional Execution

C-1  Direct Field Trips ;

. C-2 Conduct Group Discussions, Panel Discussions, and
Symposiums
0-3 Empioy Brainstorming, Buzz Group, and Question Box
Tethniques
C-4  Direct Students in Instructing Other Students
C-5 Empioy Simuiation Techniques
Guide Student

C-7 Direct Studént Laboratory Expenence

C-8 Direct Students in Applying Problem-Solving Techniques
C-9 Empioy the Project Method

C-10 introduce a Lesson -

c-1 &mnarizo a Lesson

C-12 Empioy, Oral Questioning Techniques

C-13 Employ Reinforcement Techniques

C-14 Provide instruction for Siower and\"bw Capable Lesrners
C-15 Present an liustrated Talk

C~16 Demonstrate a Manipulative Skill

C-17 Demonstrate a Concept or Principle

C-18 individualize Instruction

C-19 Empioy the Team Teaching Approach

C-20 Use Subject Matter Experts to Present information
'C-21 Prepare Bulletin Boards and Exhibits

C-22 Present Information with Modeis, Rest Objects, and Fiannei

Boards

C-23 Present information with Overhead and Opaque Matenals
C-24 Present information with Fiimstrips and Slides

C-25 Present Information with Fitms

C<28 Present information with Audio Recordings

c-27 Pruom information with Televised and Videotaped Matennls
C-28 Empioy Programmed Instruction

c-29 mem lnformction with the Chalkboard and Flip Chan

Category D: Instruciionsl Evaluation
0-{ Estabiish Student Performance Criteria

D-2  Assess Student Performance Knowledge ‘
D-3 Assess Student Performance Altitudes
D4  Assess Performance Skills \

Student
g:* . Determine Student Grades
' Evaluate Your Instructional Eflectivehess

Category E: inetruciional Managenient

E-1  Projectifstructional Resource Needs
‘* E-2. Manage Your Budgeting and Reporting Responsibilities
, E-3  Arrangé for improvement of Your Vocational Facilities

E-4 Mdntun a Filing System

E-5 Provige follStudent Safety

E-8 Provide for the First Aid Needs of Students

E-7  Assist Students In Developing Self-Discipline

E-8 Organize the Vocational Laboratory ’
E-9 * Manaoe the Vocationai Laboratory

Category F: Guidance ~~

F-1  Gather Student Data Using Formal Duta-Collectpon Techniques
F-2  Gather Student Data Through Personal Contacts'

F-3  thse Conferences to Help Meet Student Needs

F-4 Provide Information on Edycational and Career Opportunities
F-5  Assist Students in Applying for Empioyment or Further Education

Category G: School-Community Reiations

G~1 Deveiop a School-Community Relations Pian for Your Vocational
Program

G-2 Give Presentations to Promote Your Vocational P'rogram

G-3 Develop Brochures to Promote Your Vocational Program

G-4  Prepare Displays to Promote Y6ur Vocational Program

G-5 Prepare News Releases and Articles Concerning Your Vocational

Program

G-6 Arrangefor Television and Radio Presentations Concerning Your
Vocationai Program .

G-7 Conduct an Open House

G-8 Wark with Members of the Community

G-9 Work with State end Local Educstors

G-10 Obtain Feedback about Your Vocationai Program

Category H: Student Vocational Organization
H-1  Devélop a Personai Philosophy Conceming Student Vocational
A Organizations

H-2  Estabhsh a Student Vocational Orgamutlon

H-3  Pregars Student Vocational Organization Members for
Leadership Roles

H-4  Assist smem Vocational Organization Members in Developing
and Financing s Yearty Program of Activities ~

H-5  Supervise Activities Qf the Student Vocational Organizationr

H-8  Guide Participation in' Student Vocational Organizgtion Contests

Category |i: Professional Role and Development

-1 Keep Up-to-Dste Professionaity

-2 Serve Your Teaching Profession .

3 Develop an Active Personai Philosophy of Education

-4 Serve the, School and Community

i-5  Obtain a Surtable Teaching Position

6 Provide Laboratory Experiences for Prospective Teachers

-7 Pikn the Student Teaching Expenence

-8 Supervise Student Teachers

Category J: Coordination of Oboperative Education

J-1  Estabiish Guidelines for Your Cooperative Vocational Plogram

J-2  Ménage the Attendance. rs, and Terminations of Co-Op
Students

J-3  Enroll Students in Your Co-Op Pro&r:én

J-4  Secure Training Stations fbr Your p Program

J-5  Place Co-Op Students on Jhe Job

J-8- Devsiop the Training Abilfty of On-the~Job instructors

J-7  Coordinate On-the-Job Instruction .

J-8  Evaluste Co-Op Students’ On-the~Job Performance

J-9  Prepare for Students’ Relatsd Instruction

J-10 Supervise an Empioyer-Empioyee Appreciation Event

RELATED PUBLICATIONS
Studon:‘guldo to Using Performance-Based Toachor Education ¢

Resource Person Guide to Us|pg Performance-Based Teacher
Education Materials
Guide to the Implementation of Performance-Based Teacher Education

~

3
b4

J

For informattion regarding availability and prces of thesp materials contact—

. AAVIM
American Association for Vocational Instructional Materials -
120 Engineering Center ¢ Athens, Georgia 30802 e (404) 542-2586
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